ans, discussed in the dissertation at
comp arative glottodidactics.

rom my teaching experience — five
) to Ukrainian-speaking groups, thus
c bserved that linguistic errors of a

ine rcéularly and irrespective

The question of linguistic errors made in Poli
hand, places it in the field of Polish lapsology —a |

The inspiration for writing this disse
years of teaching Polish as a Foreign Lan;
groups homogeneous in terms of their first
certain kind and type are made in Polish by students
of their language level. It seemed obvious that the pt n of linguistic interference —
negative transfer the students' mother tongue — is f the majority of repeated
errors. In no way do teaching methods applied in teaching Polish as a Foreign Language
(TPFL) allow for conquering interlingual errors; moreoverj they promote skills and
competences which due to the phenomenon of intercomprel e’mm do not require particular
didactic measures. Exnermmfm: with differ hi ods and types of activities in
class allowed for certainty that Ukrain lents should be taught Polish using
different methods than the groups heterogen s of H r first language. On the other
hand, delving into volumincus nterﬂaur@ on t er allowed for establishing that
similar conclusions have been drawn by i a.g nguage teachers for almost
30 years (in TPFL, much longer in other :
between the awareness of the sources o vic groups must face Whne
acquiring Polish and the lack of oracnr,c. solutions in TPFL to f%ese groups.

The conclusion that specific met for T krai ulan speaking groups must be
icular questions relating to

developed was accompanied ’o’ p par
ied that one of the major problems
?ﬂsnguwc production in PFL

Ukrainians' linguistic probiems
=

of these groups is low

(grammaticality). A detailed analy ered in my original corpus of
linguistic errors shall provide an answ uestion. The main focus of this
dissertation are grammatical errors: tical (excluding — as in A.
Markowski — word formation errors).

862 written assignments o of variou d from which 5958 grammatical
errors were extracted. The errors were d I into 1 oups, then detailed classes and
provided with linguistic description ar explanation (linguistic, psycholinguistic and
glottodidactic criteria).

Both qualitative and quantitative

qualitative analysis provided data on Ii
on and what systemic pattern and/or S 1 also on 1ts glottodidactic
quality (whether it poses a threat to succes “ff@n ar »d — if so — to what extent),
and its sources (the most noticeable one is bfwa’ imerference}
The quantitative analysis of errors has provided data which allows for comparing the
numerical amount of different error groups: he data on the proportion of a particular type
of error in a given group (e.g. an incorre ¢« *-gm instead of -om in all the errors in
Dative case of plural nouns); givm group of on the whole higher level (e.g. errors in
Dative case in all the inflectional er only does quantitative analysis allow
for determining the number of error: = mechanism of negative transfer from
L1 in the whole corpus, but also determini ge percentage of these errors in written
assignments of a given type.

The collected data allows for commencing the creation of detailed TPFL methods for
teaching Ukrainians, especia‘j“w planni ses, preparation of teaching aids, including
coursebooks which could meet the S‘Dﬁ‘vi- stic needs of this group of recipients and

rere performed on the extracted errors. The
an error ( what it is, what it is based

-~
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would allow for activities leading to s
becoming fossilised.

Theoretical considerations in thi ain to linguistic and glottodidactic
aspects of linguistic error and teaching ign language. Different concepts
(both in synchronic and diachronic perspective) con: ith the aforementioned issues are
used for functional purposes — for defmr ining tl of teaching Polish grammar to
Ukrainians and methods of grammar did in or press the grammatical errors in
Polish spoken by Ukrazmam

By referring to the specifics 3f student groups from whose assignments the errors wer
extracted, it is postulated fha: tea :' i mmar to ihese qoups shall be based on
comparative didactics, carried out also ’*ﬂ\ means of didactic translation method and increase
in the use of intense language drills.

An authorial publication W’f};«"‘i“ was written during the research presented in this
dissertation - Po polsku bez bledu. 7 ‘wiczen imatyvki jezyka polskiego dla studentow
ukrainskojezycznych (41-B1) %’ ithout 1 . collection of exercises in Polish for
Ukrainian-speaking students] (201 . ) didactic option. This publication,
based on the results of research on lapsological errors discussed herein, is the first step
towards the creation of new tools for ' ' "new" (refreshed) teaching
aids shall be, similarly to the ore: a combination of a few methods,
techniques and approaches well know " teaching foreign languages. The claims
regarding crucial teaching aims r* approach should be accompanied by
conscious learning of grammar (gr nethod and cognitive method) as well as
certain procedures, such as didactic translation. focusing on the form and the structure of a
language (language as a svs*’mm ::‘i S ] ;/P and langue), comparative analysis

el
performed in class (as part o rrors), intense grammar drill, the aim
of which is to shape lmgmsﬂ ﬁa

di »,»-_inguai method). Thus, it may be
said that the modern eclecticism 1 anguages is fully developed in this
authorial publication — by virtue of i

ing *eaa,binﬁ tools and techniques
present in contemporary FLT method: ¢ didactic needs of Ukrainian-
speaking students in learning Polish.

ors and preventing them from
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