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Abstract

This project is about an educational intervention with the early year student teachers in the
University of Zaragoza. Through the voice and songs we find tools to develop different learning in
a global and interdisciplinary way. New strategies are established to develop competence for learn-
ing acquisition using active and collaborative methodologies and taking in account the diversity of
the students. In the process of this study participate students trained to be Early year teachers and
professors from different areas in the Education faculty of the University of Zaragoza (Spain). The
song will be used to stimulate emotions, develop sensibility, memory and imagination. Our princi-
pal objective with the course Musical expression development will be to transmit the 3" year stu-
dents the importance of the voice and songs as a way of expression in the learning process through
a global and interdisciplinary approach. The results show the students lack of music knowledge,
the importance of a good material selection and the change on the participant attitudes when they
understand this process, as a positive experience.
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Streszczenie

Artykut ten prezentuje edukacyjny eksperyment zrealizowany ze studentami Uniwersytetu
w Saragossie. Muzyka stanowi narz¢dzie do rozwijania réznych typow uczenia si¢ w sposob ogdl-
ny i interdyscyplinarny. Biorac pod uwage réznorodno$é studentdw, ustanowiono nowe strategie
dla rozwijania umiejetnosci uczenia sig, uzywajac metodologii wspotpracy. W badaniu brali udziat
studenci kierunku edukacji wezesnoszkolnej oraz profesorowie réznych dziedzin edukacji, pracu-
jacy na Uniwersytecie w Saragossie (Hiszpania). Muzyka zostata uzyta, aby stymulowaé¢ emocje,
rozwing¢ wrazliwo$¢, pamigé i wyobrazni¢. Gtéwnym celem byto uswiadomienie studentom, jak
wazne sa glos i muzyka jako drogi ekspresji w procesie uczenia w ujeciu ogdlnym i interdyscypli-
narnym. Wyniki ukazuja braki w wiedzy studentéw w zakresie muzyki, a takze przyblizaja zmiany
w podejsciu uczestnikéw do projektu, gdy zrozumieli, na czym on polega.

Stowa kluczowe: ekspresja wokalna, muzyka, edukacja wczesnoszkolna, interdyscyplinarnos¢.
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Introduction

The voice is the most perfect and beautiful instrument that exist. Different
recognized musicians such as Bach, Mozart, Beethoven, Schumann, Wagner who
dedicated their live to music productions, agree with this statement about human
voice. The voice is the most valuable way of communication through which people
transmit feelings and emotions and interact with each other.

Different curricula designs give especial importance to the correct use of voice
as a way of communication. The voice and songs are usually used in the learning
process for the different areas in the Early year education.

Children use songs spontaneously in their daily games. Different researchers
such as C. P. Mizener, establish how students enjoy songs in the school.

Following this pedagogy idea, we want to transmit the importance of singing
and working with songs in the schools through activities that develop vocal ex-
pression and taken from different perspectives.

Through music and especially through songs different learning areas can be
developed. Several pedagogies agree on the idea in education “through” and
“with” music.

Moreover as Vila? said, the music never comes empty of meanings. In this way,
it should be logical to choose music as a cultural element to identify our selves, es-
pecially in our classrooms where we can find a big diversity in our students.

There is not any culture that does not have a traditional music repertory using
human voice, sometimes it is solo or sometimes chorus, sometimes accompanied
with dances or certain religious rites. Voice it is not only the first instrument for
humans, but also the main instrument that almost everybody possesses and is able
to use it at different levels.

J.R. MufioZ® states: “Through singing feelings and emotions are expressed and
it encourages disinhibition, integration, and generosity. Agosti-Cherban and Rapss-
-Hess (1988) highlight singing as [...] one of the first and easiest ways of collec-
tive music. It means to share something loved”.

1. Objectives

The principal objective of this project was for the 3™ year students taking
Musical expression development to understand the importance of voice and

1 C.P. Mizener, Attitudes of children toward singing and choir participation and assessed
singing skill, “Journal of Research in Music Education” 1993, no. 41(3), pp. 233-245.

2 s, Carabetta, Educacion Musical y diversidad. “Eufonia Didéactica de la Musica” 2011,
no. 53, pp. 15-24.

® I.R. Mufioz, La voz y el canto en Educacion Infantil, “Eufonia Didactica de la Musica”,
Barcelona 2001, no. 23.
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songs as a way of expression in the learning process from a global and interdis-

ciplinary approach.

It is important to consider that the legislation of Spanish education defines
music in Early year education as integrated in the area of language knowledge:
Communication and representation, as language art (music and arts).

The basic contents which refer to language arts are presented below:

— Voice and body exploration. Exploration of the familiar surroundings and
basic musical instruments to produce sounds and rhythms, showing confi-
dence in the personal possibilities.

— Sound and perception discrimination: noise-silence, loud-soft, high-low...

— Progressive participation in drama and dance activities, as well as other games
that use music as a vehicle for self expression.

— Recognition and interpretation of certain simple songs.

— Interest for the local folklore.

2. Methodology and instruments for data collection

The principal objective was for develop in the students an understanding of
the importance of voice and songs as a way of expression in the learning process
from a global and interdisciplinary approach.

The Project was developed in three steps:

— In the first stage a questionnaire was elaborated with the purpose of examining
the students” musical knowledge. They were students in the 3™ year of Early
year teaching Education and they were taking a mandatory curse, Musical ex-
pression development, during the second semester. This is a six credit course.

— In the second stage students gathered in small groups of four or five students.
The students designed an educational music project understanding voice and
songs as tools to acquire competences in different learning areas.

— In the third and last stage, students presented their projects.

3. Results

The data collected from the questionnaires showed that the students had
a scarce musical knowledge. The questionnaires were applied to 100 students.
Only 30% of them had specific musical studies and the other 70% had only mu-
sical knowledge provided from a general education. As we can observe in the
graphic number 1, most of the musical studies from the 30% students with musi-
cal education were not official studies.
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Conservatorio Super... (2.86%)
Conservatorio Profe... (20.0%)
Escuelas de Mdsica ... (51.43%)
Escuelas de Mdsica ... (14.29%)
Academias (centros ... (20.0%)
Academias (centros ... (11.43%)
Participacion en gr... (20.0%)

Centros culturales ... (17.14%)

Figure 1

Moreover, as the results show the basic music language knowledge acquired
in the elementary education are scarce. It is also important to point out that sing-
ing is the element that produces more difficulties from all the musical elements
taught. This makes us reflex about the importance and relevance of this study.

Conoces las notas m... (95.0%)
Conoces las figuras... (84.0%)
Puedes entonar las ... (22.0%)
Puedes cantar de fo... (15.0%)
Puedes percutir las... (25.0%)

Puedes bailar lleva... (6B.0%)

Puedes tocar un ins... (28.0%)

Figure 2
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Another important data observed in this study was that only 29,7% of the
students had had the experience to participate in any kind of musical group.

I Si
(29,0%)

"1 No
(71,0%)

Figure 3

These experiences are classify in the following groups (graph number 4).

Orquestas (20.59%)

Agrupaciones de cam... (32.35%)

Grupos folcléricos (23.53%)

Grupos de misica mo... (20.59%)

Otros (44.12%)

0 20 40 80 a0 100

Figure 4
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In the second stage, a total of 12 groups of students were created. The topics
selected by the students are listed below with their project objectives and songs

proposed:
N TITLE PRINCIPAL OBJECTIVE SONGS
1 | Adventure in the space To acquire space knowledge in a | La cancion de los planetas
fun way. (planets” song).
2 |Ska in the classrooms To express emotions and feel- | Noé
ings through oral language and
other kind of languages.
3 | Songs to work with time To know English vocabulary for | Good morning, There are
the weather. seven days...
4 | Farm animals To discover and work with En la granja de pepito
domestic and farm animals. (Pepito’s farm).
5 | The two wolfs To build up values and the Erase una vez (Once upon
emotional development in the a time).
child. El reino al revés (Back-
words kingdom).
6 | Nanuk the Eskimo To know the way of leaving of | Nanuk
the Eskimos.
7 | The Spring La primavera, Vivaldi
(The Spring, Vivaldi).
8 | The animals’carnival To develop the corporal struc- | El carnaval de los ani-
ture through the movement. males, Saint-Saéns.
(The animals’carnival,
Saint-Saéns)
9 | The rainforest rythem To know the animal in the rain- | Cancion de la selva (The
forest and their habitat. rain forest song).
10 | What is the weather today? | Differences among the four Ha dicho el hombre del
seasons. tiempo (the weather man
said).
11 | The magic flaut Instrument recognition. Fragmentos de la Flauta
Magica, Mozart.
(Pieces of The magic
flaut, Mozart).
12 | Singing under the water To work with the water cycle. Danza de la lluvia (Rain
dance).

In the third and last stage, the students after designing their projects, they
presented them to their classmates.

Below we are going to present one of the projects developed by a group of

five students with the objective of building up values and the emotional devel-
opment in the children.
This project complied the basic competence established in the curriculum by
the legislation.
The specific objectives established were:
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— To identify and dramatize feelings and emotions through different kind of
languages: verbal, gestures and musical.

— To show interest and love for music and dance as well as to progressively
participate in musical activities.

— To reproduce and create basic sounds with the voice and body, discovering all
their possibilities.

— To work with rhythm, beat, accent, form and structures and song characteris-
tics.

— To know and develop the body structure through the use of different body
perceptions.

— To express liberally sensations and emotions produced by songs.

The students initially propose a project which focuses on actions in artist and
expressive situations.

The methodology proposed follows a global and interdisciplinary approach. It
presents the students as active learners through a meaningful learning experience.
The teacher will be sensitive and affective and use games as an essential tool in the
learning process based on affect and confidence.

From here the students propose a set of activities using songs in which stu-
dents become the main characters in their own learning process. Through these
activities, students experiment music as well as learn to express their feelings and
emotions developed in the objectives proposed.

Conclutions

It is established the lack of musical knowledge of the students in the 3" year
of Early year teaching Education. Due to this hole in the students” education, stu-
dents did not felt able to use music, voice and songs, to develop their educative
projects.

However, after working with vocal and physical confidence, a as well as an
study and an analysis of the musical elements part of the songs, contributed to
a better comprenhension and confidence in the students using the voice and songs
in their projects.

Finally, the students evaluated very positively the work developed and under-
stood the necessity of using music in the Early year educations to acquire and de-
velop different educative competences.
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